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ABSTRACT 
 

Parent involvement is an important factor for student success; however, a stereotype 

among some teachers is that low-income minority parents do not want to invest in 

their child’s education. This thesis project contains research on factors that contribute 

to the lack of parent participation in school and techniques to increase parent 

participation. Parents who are involved in their child’s education convey a positive 

and successful experience in school. Training parents on early literacy skills may 

accomplish this success. Research on early literacy skills state that literacy practices 

vary for each family, which creates a disconnection between school and home literacy 

practices. As a result, this handbook includes four literacy workshops to help parents 

bridge the knowledge children learn at home and school. The teacher-led workshops 

consist of oral language, early reading skills, word work, and writing. The workshops 

aim to teach parents strategies that can be implemented at home to provide additional 

practice for students to be successful in Kindergarten and prepare them for their 

educational careers. 
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CHAPTER I 

INTRODUCTION 

 Most educators know the importance of parental involvement, but 

there is a stereotype among some teachers that low-income minority parents are not 

interested in teaching their children and withdraw themselves from their children’s 

education (Steiner, 2014). It may seem that parents are not interested in their child’s 

education, but educators need to understand there are various valid factors that may 

contribute to the lack of parent involvement. Some of these reasons may be that 

parents’ lack formal education, they are afraid to teach their child incorrectly, or as 

children, they may have had unpleasant experiences in schools, due to language and 

or cultural barriers. 

 When considering parents of Hispanic children, the problem becomes even 

more complex. Bermúdez and Márquez (1996) stated that Hispanic culture’s view on 

parent involvement is that it can be an interference with what educators need to do, 

therefore, they opt to leave the responsibility of teaching children to the 

schools. Furthermore, Peterson and Warnsby (1992) expressed that some parents have 

a minimal understanding of the school system, which can create a lack of confidence 

within parents. This lack of confidence may lead to misunderstanding between the 

parents and schools. 

Misunderstandings between educators and parents may create confusion that 

parents do not want to invest in their child’s education. The reality may be that most 
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parents want the best for their children. Most parents would like to assist their 

children, but some may be unable to because they do not know how to help. This 

issue may be particularly prevalent in Kindergarten, a foundational grade, which 

teaches students skills needed to read. Dearing, Kreider, Simpkins, and Weiss (2006) 

found that when families were more involved their children’s literacy, student 

performance increased. Parents who are actively involved in supporting their children 

in learning how to read helped their children become successful in school. Teachers 

and administrators need to work together to learn with parents and provide them with 

information and skills so they can be active supporters in their children’s literacy 

development. When parents build students’ early literacy skills at home, students 

stand to become successful readers. In order to do this, schools and parents need to 

build a relationship that includes working together and communicating constantly to 

ensure that children acquire the early literacy skills that will lead them to success. 

Statement of the Problem 

Parent involvement and parent engagement are terms that have been confused. 

Ferlazzo (2011) stated that parent engagement is building a parent and school 

relationship, in which the focus is on listening to parent thoughts, concerns, and 

having constant communication. Ferlazzo (2011) interpreted parent involvement as 

schools informing parents about a problem and providing parents with solutions to 

help resolve the issue.  

Epstein (1995) developed a framework of the different types of parent 

involvement. These are parenting, communicating, learning at home, volunteering, 
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decision-making, and collaborating with community (Epstein, 1995). These 

components can be understood in terms of active involvement or a lack of investment. 

For example, miscommunication can lead to a deficit mindset that parents do not care 

to help their children succeed. There can also be a mismatch between skills children 

learn at home and school. This may result in perceptions that parents are not doing 

their job in educating their children. It would be useful if there were workshop 

opportunities for parents that taught strategies to validate their perspectives. Parents 

also need support in understanding how they can link what their children learn at 

school with how they support their children’s learning and development at home. In 

addition, parent workshops may help increase parents’ involvement at the school site, 

which may turn, increase parent engagement in their children’s education.  

Purpose of the Project 

 The purpose of this project was to link the information taught at home and 

school through a series of parent workshops. The workshops provided parents with 

instruction on literacy activities they could do at home to help their children. A series 

of workshops were offered to help parents who had a child enrolled in a Dual 

Language Program that used the 50/50 model. The goal of a Dual Language 50/50 

model is to provide 50 percent of student instruction in English and 50 percent in 

Spanish. The expected outcome of dual language programs is that students graduate 

high school with a biliteracy seal. The biliteracy seal is an award given to students by 

the state that recognizes student proficiency in two or more languages. For students to 

receive this seal, parents need to be aware of how they can help their children become 
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biliterate. By providing parents with workshops in English and Spanish starting at the 

kindergarten level, parents and teachers may establish common grounds for student 

success.   

Significance of the Project 

Building a connection between the knowledge taught at home and school is 

important to create a team that will help support student learning. If parents and 

teachers learn from each other and work together, they can create an action plan that 

will help with student achievement. For example, if the student needs help with 

learning how to express sequences of events, the teacher would be able to 

communicate with the parent to learn about the child’s home activities that involve a 

sequence. By better understanding the child’s home life, then the teacher can use this 

as a starting point to make a lesson on sequencing events more relevant to the student. 

The teacher may tell a sequenced story about the chores that student does at home or 

create sequenced sentence prompts using the child’s family members as subjects. 

These personalized additions to the lesson can help engage the student and show that 

their home culture is valued in the classroom. On the other hand, parent teacher 

communication can enhance parent support in reinforcing these concepts at home. If 

the student gets practice at school and at home, mastery of the concept may be more 

easily attained. To help reach this goal of building a stronger home-school connection 

and promote student literacy, a series of parent workshops were designed for this 

thesis project.   
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Definition of Terms 

Deficit mindset: A belief amongst some educators that poverty is connected 

with people who are experiencing limitations. 

Early literacy skills: Everything a child knows about reading and writing 

before she or he can read or write print with meaning. 

 Funds of knowledge: Refers to a culture’s skills and knowledge that have 

been taught at home. 

 Literacy: The ability to read and write. 

 Literacy skills: Refers to awareness of sounds of language, awareness of print, 

and letter sound correspondence. 

Oral language development: The use of spoken words to express feelings, 

ideas, and knowledge. 

Parent involvement: Parent participation in school and their child’s education. 

Phonemic awareness: The ability to hear, identify, and manipulate individual 

sounds into spoken words. 

Phonics: A method of teaching people to read by correlating symbols of a 

word with a sound. 

Read aloud: Refers to a story being read to using expression, pacing, 

questioning, and commenting. It also provides an understanding that print has 

meaning and it tells a story. Reading aloud allows children to develop vocabulary and 

comprehension, while having a dialogue with an adult about the book.   
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Summary 

Kindergarten is an essential grade that helps build the foundation of literacy. 

Without early literacy skills, students will struggle to become lifelong learners and 

may develop negative feelings towards school. Parent involvement at home and 

school may be crucial to help student achievement. Schools and parents need to build 

a relationship with open communication that helps bridge a connection between skills 

children learn at home and school. Students benefit from parent involvement because 

they may begin to notice how the skills they learn at home and school are similar. 

Many parents want to help their children succeed, but struggle to assist their children 

because of cultural views, language barriers, and general inability to teach literacy 

skills at home. This misconception has led some educators to believe parents do not 

care for their child’s success, creating a deficit mindset. Researchers have noted, 

“parents are clearly valuable human resources that schools should not overlook” 

(Bermúdez & Márquez, 1996, p. 7). Schools and parents would benefit from linking 

their funds of knowledge or cultural knowledge and providing parents with 

instruction on literacy activities in parents native language that can be implemented at 

home. To support students in a Dual Language Program, there is a need for parent 

workshops held in English and Spanish, to share activities that parents can do at home 

that will help their child build the foundational skills needed for literacy.  

Next, Chapter II presented the factors that affect parent involvement, methods 

to increase it, and the effects it has on children. Chapter III outlined the project with 

session descriptions and how parents may be notified of the workshops. Chapter IV 
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explained the implementation of each workshop. Chapter V contained a summary of 

parent involvement, recommendations and implications for teachers, who plan to use 

this project with their students and parents in the future.
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CHAPTER II 

LITERATURE REVIEW 

 Many educators understand the importance of involving parents in a child’s 

education. However, some educators may believe that the lack of parent participation 

in school is an indicator that parents do not care about their child’s education, which 

disregards the possibility that many parents do care. Parents are most often their 

child’s first teacher and what they teach their child is based on their own knowledge. 

As a result, information taught at home does not always match what is taught at 

school. The following literature review will provide information about parent 

involvement. The literature review will then focus on early literacy skills. Lastly, the 

literature review will cover the benefits of cross-linguistic transfer of early literacy 

skills. 

Parent Involvement 

Some educators have developed a deficit mindset, which is a belief that 

poverty is connected with people who are experiencing limitations (Gorski, 2016). 

This mindset has led some educators to believe that the lack of parent involvement 

indicates a disinterest in their child’s educational process. However, various factors 

have caused a lack of parent involvement. Poverty, language barriers, or lack of 

education have been noted as some of the reasons why parents may not be involved. 

To get parents involved, teachers may need to consider the causes, which impede 

parents from investing into their child’s education. Some of the approaches may be 
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hosting events at convenient times and educational workshops. When educational 

institutes attempt to provide parents with a clear understanding of academic 

expectations, parents may gain a better understanding of their role in their child’s 

education and may learn about the effects their involvement has on their child’s 

academic achievement.  

Parents’ Lack of Involvement  

Schools located in neighborhoods with a high concentration of poor and single 

parent families have a difficult time involving parents (Petersen & Warnsby, 1993). 

Petersen and Warnsby (1993) stated that this was mainly due to parents being 

preoccupied with personal problems and trying to survive. It was also noted that 

parents in these neighborhoods often did not have the educational background or 

strategies to assist their children with schoolwork. Furthermore, low socioeconomic 

parents were sometimes afraid to participate in school functions because of violence 

they might encounter in their neighborhood.  

Parents of different ethnicities are more involved at home than school because 

of the language barrier (Hill & Taylor, 2004). Bermúdez and Márquez (1996) stated 

language and cultural barriers are a reason for parents to push themselves away from 

getting involved in educational institutes. For example, in the Hispanic culture, 

Hispanics view the school as responsible to teach their children and believe that if 

parents become involved, it becomes an interference with what educators need to do 

(Bermúdez & Márquez, 1996). Within that cultural view, parents also see themselves 

as inferior to school personnel, creating a distance between parents and school. Many 
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teachers misunderstand this action and believe parents have no interest in their child’s 

education.  

Another reason for parents’ lack of involvement is their own experiences in 

school. Peterson and Warnsby (1993) stated that some parents hold resentment 

towards educational institutes because of their negative experiences as children. 

Parents who hold on to their negative schooling experiences may develop a lack of 

self-confidence. In contrast, other parents feel their educational background affects 

their ability to help their children (Peterson & Warnsby, 1993). The fear that parents 

will teach their children incorrectly has spurred parents from receiving educational 

guidance. Kuru Cetin and Taskin (2016) indicated that parents were often informed in 

an unorganized and unplanned manner on strategies to assist their children with 

homework. This created a disconnection between school and home.  

Parents may want to help their children, but there is a division between the 

instruction from home and school. The lack of resources, particularly technology, 

may be one reason for the distance between parents and schools (Bermúdez & 

Márquez,1996; Renth, Buckley, and Puchner, 2015). In the study conducted by 

Renth, Buckley, and Puchner (2015), parents felt disassociated from the school 

because they were unable to access the online-grading system, communicate via 

email with school personnel, and find help for their child’s homework assignments. 

Bermúdez and Márquez (1996) indicated that some interactions with school personal 

and documents presented to parents during meetings have pushed parents away from 

educational institutes because of the unfamiliar use of terminology. When parents do 
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not understand the language, they feel uncomfortable and push themselves away from 

participating in schools, which then creates confusions. 

Misunderstandings between parents and school have also been perceived as a 

lack of parent involvement. When school event flyers are sent home in English, some 

schools’ view the absence of parent participation as a lack of interest in their 

children’s education (Bermúdez & Márquez, 1996). If school events or meetings are 

held at times that do not accommodate parents’ work schedules, prior commitments, 

fewer parents can participation. Furthermore, there is a stereotype amongst some 

teachers that low-income and minority parents do not care to teach their children, 

therefore, parents are not involved in children’s education (Steiner, 2014).  

Methods to Get Parents Involved   

One method to get parents involved is by teachers and parents creating a 

network that may influence families’ connectedness to schools (Dove, Zorotovich, & 

Gregg, 2018). Parents need to feel important and respected. When school personnel 

are trained to understand cultural differences, parents feel more at ease and may want 

to participate in their child’s education. During parent conferences or any meetings 

held at school, parents need to have a pleasant environment and should be encouraged 

to speak in the language that is most comfortable to them (Langdon & Novak, 1998). 

If their language barrier is an issue, parents need to be provided with an interpreter 

that will voice both parents’ and teachers’ thoughts. During meetings, parents should 

be well informed of the meeting’s purpose, and if they are being required to sign 
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documents, parents need to understand the significance of the document in a manner 

that they can comprehend. 

Another method to increase parent involvement is by encouraging parents to 

attend school functions. Dove et al. (2018) noted that family participation increases 

when children invite their family members to school functions. Not only should 

children be encouraged to invite their families, but schools also need to send flyers 

home in English and Spanish or other prevalent languages (Ryan, Casas, Kelly-

Vance, Ryalls, & Nero, 2010). Furthermore, schools need to consider scheduling 

school functions at a time that is most convenient for parents to attend. Teachers can 

also have parents sign up at their convenience to volunteer in their classrooms, attend 

a specific lesson or session if their child receives special services (Langdon & Novak, 

1998). 

Parent programs designed with specific purposes have shown an increase in 

parent participation (Jeynes, 2012). St. Clair and Jackson (2006) suggested that 

family involvement programs that are combined with adult education programs led to 

a higher number of participants. One parent involvement program, Parent Resource 

Center (PRC), which was funded in Texas, offered parents English as a Second 

Language class, strategies to use at home, classes to understand the school system, 

and classes to understand their rights and responsibilities of their child’s education 

(Bermúdez & Márquez, 1996). It was found that this program increased parents’ 

confidence, provided an understanding of their role in their child’s education, 

strategies to help their child at home, and increased parent participation. It was also 
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noted that parents voiced their opinion in increasing the number of instructional days 

per week (Bermúdez & Márquez, 1996). In Chicago, Project Better Day provided 

parents with strategies to help their children at home (Petersen & Warnsby, 1993). 

Project Better Day also gave refreshments and incentives were handed out at the end 

of each session (Petersen & Warnsby, 1993). Giving refreshments and incentives 

motivates parents to continue attending sessions, which may increase parent 

participation in schools.   

Effects of Parent Involvement  

Parent involvement is important for children’s early academic development. It 

conveys a positive academic experience for children and positive effects on parents, 

specifically on their parenting skills (Hill & Taylor, 2004). In addition, schools and 

communities that work together to provide resources for families greatly influences 

families’ learning (St. Clair & Jackson, 2006). Query, Ceglowski, Clark, and Li 

(2011) conducted a research study in which parents were trained on the use of 

vocabulary kits at home. The study concluded that parents became co-learners with 

their children, portraying a positive experience for all. It also demonstrated to their 

children that parents and children learn in a similar manner (Query et al., 2011). 

Parent involvement in educational institutes is important because it may 

increase parents’ knowledge and skills. Parent participation in schools may help 

parents develop a better understanding of their role in education and learn different 

strategies in assisting their children at home. Parent involvement also allows parents 

to learn from each other and work with teachers to establish agreements that can be 
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used at home and school (Hill & Taylor, 2004). When teachers and parents come to 

an agreement, they may be helping children succeed by bridging the knowledge 

taught at home and school.  

Early Literacy Skills 

Parents may be considered their child’s first teacher and they teach literacy 

skills based on their own knowledge. The literacy skills parents or families teach do 

not always match what is taught in school. Educational institutes can use family 

literacy knowledge to facilitate learning of early literacy skills. When children 

develop literacy skills, that knowledge may be transferred and applied in writing.    

Family Literacy Knowledge  

Family literacy has been defined as the interactions parents and children have 

with literacy at home (Nistler & Maiers, 1999). Literacy practices vary for each 

family, causing a mismatch to literacy practices taught at school (Langdon & Novak, 

1998; Purcell-Gates, 1996; Steiner, 2014). Steiner (2014) stated that children attend 

educational institutes with a variety of literacy experiences that are incongruent with 

literacy practices taught in school. Parents of low socio-economic backgrounds or 

non-native English speakers tend to have different literacy practices from those taught 

at school (Steiner, 2014). Some parents do not always participate in literacy activities 

with their children, but they may spend time teaching letters and sounds instead of 

conversing about books being read (Langdon & Novak, 1998). Langdon and Novak 

(1998) have concluded that children’s perspective of literacy may be seen differently 

at home and school. This has been noted in the research study conducted by Purcell-
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Gates. Purcell-Gates (1996) focused her study on literacy practices used at home. She 

concluded that parents engaged in literacy practices with their children based on 

cultural practices. For example, book sharing is not part of many family’s literacy 

practices because of the fear that children will damage or destroy the books, but some 

parents engage in reading family letters or family recipes. Other families use oral 

traditions as their primary literacy practice (August, Carlo, Dressler, & Snow, 2005). 

This cultural knowledge or funds of knowledge, may differ from the literacy practices 

taught at school (Auerbach, 1989; Moll & Gonzalez, 1994). This explains the 

disconnection between the learning that takes place at home and school.  

Effects of Early Literacy   

Berger (1998) suggested that parents who read and talked to their infants 

prepared them for literacy. During the first three years of life, the brain develops 

quick connections to external stimulation. At this time, parents need to communicate 

and expose children to literacy. The more parents speak with their child and read to 

them, the greater the chances are for the child to develop a sense of literacy. This puts 

infants who are read to and spoken to at an advantage of becoming successful in 

literacy (Berger, 1998). In addition, read alouds and language development show 

positive relationships to literacy (August et al., 2005). 

Parents’ actions, beliefs, and aspirations can affect children’s literacy 

development as well (Nistler & Maiers, 1999). Families who display optimistic 

feelings towards reading will transfer that attitude to their children. “When parents 

provide reading instruction to their children, respond to their children’s interest in 
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reading, or express their expectations for achievement, they show a press for 

achievement” (Hammer, Miccio, & Wagstaff, 2003, p. 20). Furthermore, families that 

model literacy at home promote positive attitudes towards reading, which may affect 

children’s literacy. When parents read to their children, they are reinforcing 

beginning literacy skills (Berger, 1998). At the same time, parents are modeling 

reading that will lead children to imitate reading (Rodríguez-Brown, Li, & Albom, 

1999).  

Read alouds also have an effect on children’s early literacy and self-

esteem. Fox (2013) mentioned that there has been research done around the world, 

which proved that reading to a child on a daily basis helps them learn to read quicker, 

with less complication, and are happier. Children who listen to adults read are 

exposed to language and vocabulary (August et al., 2005; Fox, 2013). Increasing 

vocabulary benefits children by giving them a wide vocabulary for use in speaking 

and writing.   

Writing   

Children learn the importance of writing through the experiences and values 

that are placed upon it by their sociocultural communities (Purcell-Gates, 1996). 

Children also learn about writing through their interactions with print. Children’s 

literacy practice experiences teach them that print has meaning and print can be 

categorized into genres (Duke, & Purcell-Gates, 2003; Purcell-Gates, 1996). Across 

development, children begin to use their literacy experiences to produce writing and 
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realize that each genre has specific structures (Purcell-Gates, And, & Harvard Univ., 

1994). 

Children begin to realize print has meaning that can be understood between 

the writer and reader, when there is no “shared physical context” (Purcell-Gates, 

1996, p. 410). When books are read to children, they begin to make connections that 

print in books are used to document stories and are read for enjoyment (Purcell-Gates 

et al., 1994).  Children also learn that stories have structure, narrative writings require 

specific words, and sentence structure that is not used in conversations (Purcell-Gates 

et al., 1994).  

Before children begin to write clear and meaningful print, children compose 

scribbling or strings of letters and interpret it as writing. Parents can begin to 

encourage their children to write by providing them with writing material and giving 

them liberty to write (Rodríguez-Brown et al., 1999). Families who model writing on 

a daily basis at home promote the importance of writing. In the study conducted by 

Rodríguez-Brown et al. (1999), the researchers noted that parents modeled writing by 

grocery lists, telephone messages, and recipes. They found that modeling writing led 

children to imitate writing behaviors that would then transfer into doing their best in 

reading and writing achievement at school. This transfer of knowledge may be also 

applied to children who are learning a new language.  

Benefits of Cross-Linguistic Transfer of Early Literacy Skills 

Cross-linguistic transfer refers to the effects an individual’s first language 

knowledge has on their second language knowledge (Leider, Proctor, Silverman, & 
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Harring, 2013). Children who are taught early literacy skills in their native language 

develop oral language, vocabulary, and phonological awareness. The solid foundation 

of their native language helps children transfer their knowledge of oral language, 

vocabulary, and phonological awareness to the second language they are learning. 

Oral Language 

There have been debates about children learning in their native 

language. Research has shown that verbal communication since birth puts a child at 

an advantage of learning the language and developing literacy skills (Berger, 1998). 

Parents and families also influence a child’s oral language development; therefore, 

the use of their native language is important. Children increase their oral development 

through conversations they hear and have with their family and community. Allen 

(1994) suggested that in the United States classrooms, it is more important for 

children to speak their home language than how well they are able to speak English. 

The children’s native language is important because it helps them transfer their 

knowledge to the second language they are learning.  

Vocabulary   

Family literacy practices influence students’ English reading 

achievement. August et al. (2005), stated that read alouds promote vocabulary 

development. Parents who read to their children in their native language expose their 

children to vocabulary. This helps children develop a strong foundation in their first 

language, which will positively affect their language development in a second 

language. Tabors and Snow (2001) stated that monolingual Spanish speakers “expand 
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their vocabularies by an estimated 6 to 10 new words a day” in their native language 

(p. 170). Children who develop their first language are able to transfer that knowledge 

to the second language being learned.  

Children are also exposed to vocabulary by listening to conversations and 

engaging in conversations (Norato Cerón, 2014). Children typically learn basic or 

Tier 1 words at home. Children who are learning English as a second language can 

develop vocabulary in English if the child’s native language shares cognates, or 

similar sounding words, with the second language they are learning (Query et al., 

2011). Beck and McKeown (2013) stated that children who know words and 

understand their meanings in Spanish could learn the words in English. This helps 

facilitate vocabulary development in the second language (Query et al., 2011). 

Children learning English may also use their background knowledge to understand 

the meaning of the word in English. When children are exposed to vocabulary in their 

native language, they are able to transfer that knowledge to the language they are 

learning.  

Phonological Awareness   

Phonological awareness is the ability to combine sounds into syllables and 

words (Ford, 2005). Children who have phonological awareness in their native 

language are able to transfer it to the second language they are learning (Turkan, 

Bicknell, & Croft, 2012). Bialystok, Luk, and Kwan (2005) and Ford (2005) 

mentioned that when the native language and the second language are close in their 
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phonological awareness, the greater the chances are for phonological awareness skills 

to transfer over to the second language being learned.    

Bialystok et al. (2005) noted that phonological awareness supported children 

in developing literacy skills that later impacted children’s reading ability in other 

languages. If the second language children were learning had a similar alphabetic 

principle to their native language, it made it easier for children to transfer their 

alphabetic principle skills (Bialystok et al., 2005). Bialystok et al. (2005) conducted a 

study in a 1st grade class, with children whose primary language was English. The 

children were grouped into one of the four groups, English monolinguals, Cantonese-

English bilingual, Hebrew-English bilingual, and Spanish-English bilingual. The 

study concluded that Hebrew-English bilinguals and Spanish-English bilinguals made 

progress to read at a faster pace than the Cantonese-English bilinguals and English 

monolinguals because of the similarities in their alphabetic principle. Alphabetic 

principles that are similar to a child’s native language, helps the child transfer their 

native language knowledge to the knowledge being learned.   

Summary 

The research presented in this literature review explored parental involvement 

and literacy development. The review suggested that there is a mismatch between 

what children learn at home and school. Parents and educators must work together to 

establish common grounds for children’s success. Educators need to understand the 

reasons behind low parent participation in schools and develop strategies to increase 

parent participation. Parents need to learn about the important role they have in 
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teaching family literacy skills, the impact they have on early literacy and writing 

skills. Lastly, parents and educators must be aware of the important benefits cross-

linguistic transfer of early literacy skills has in a child’s oral language, vocabulary, 

and phonological awareness. In the next chapter, the early literacy skills project was 

presented.  
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CHAPTER III 

DESCRIPTION OF THE PROJECT 

The project, Bridging the Gap Between Home and School: Facilitating Parent 

Participation and Student Literacy Development, located in the appendix, provided 

four literacy workshops that could be implemented in a Kindergarten Dual Language 

class or a traditional English-only Kindergarten classes. Each workshop was designed 

to last approximately 30 minutes. The purpose of this project was to facilitate parent 

participation and student literacy development by bridging a connection between the 

knowledge children learn at home and school. This chapter informed the workshop 

implementation process and presented an overview of the content addressed in the 

workshops.  

Implementation 

The suggested implementation process is described here. Prior to inviting 

parents to the workshops, the teacher needs to create a flyer for parents that describe 

the workshops. The flyer needs to be written in the language parents or anyone in the 

household could read. The teacher may also utilize the early literacy workshop flyer 

located in the appendix of this project, which are written in English and Spanish. The 

purpose of the flyer is to notify parents about the educational workshops and 

strategies they can use to help their children at home. To make the workshops more 

appealing to the parents, it is suggested that an incentive be provided. On the 

description of the workshop flyer, parents may be notified about refreshments and 
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drawings that will take place at the end of each workshop. Attached to the flyer, it is 

suggested that a parent survey be included. The purpose of the survey is to help the 

teacher accommodate the workshops to parents’ language and time preference. 

At the beginning of each workshop, the teacher greets the parents at the door 

and thanks them for coming. Some parents may feel uncomfortable coming to the 

workshop, so greeting parents at the door will help them feel welcomed. Parents are 

asked to sign in and pick up any materials needed for the workshop. These materials 

serve as a guide for parents to use at home and are explained to them during the 

workshop. When the workshop begins, parents are introduced to the focus of the 

workshop and activities they may implement at home. Parents are reminded that these 

activities are the materials they picked up when they walked in. Parents are also 

provided the opportunity to practice the activities presented before leaving the 

workshops. For instance, during the word work workshops, parents are given the 

opportunity to practice the “roll and read” high frequency words activity. At the end 

of each workshop, parents are asked to fill out a survey to inform the teacher what 

parents enjoyed about the workshop and what can be improved for future 

workshops. During this time, it is suggested that there be a book raffle. For the last 

workshop, it is suggested to raffle a gift basket raffle for parents that attended all four 

workshops. The gift basket raffle may include readily available and affordable 

classroom items such as a white board, erasable markers, sight word flash cards, a 

box of pencils, a box of crayons, and a writing pad.  
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Workshops 

In this section, the workshop implementation process is described. Details for 

each of the four workshops are presented. 

Workshop 1 

The first workshop focuses on oral language. It informs parents about the 

importance of oral language and the connection it has to reading and writing. The 

workshop covers conversations parents may have during daily activities to help build 

oral language. For example, while in the kitchen, children may be able to explain the 

process of making tortillas. A list of conversation questions is provided for parents to 

use at home. Parents are reminded to have children speak in complete sentences and 

that the conversation questions are meant to facilitate communication, not to 

interrogate. At the end of this workshop, a survey is given to the parents and a book 

raffle is conducted.  

Workshop 2 

The second workshop focuses on early reading skills that include concepts of 

print, which is the ability to know and recognize how print works, and read 

alouds. Parents are given information about the importance of these skills. The 

teacher models the concepts of print and activities that can be done with read alouds. 

Parents are given an opportunity to try out the activities with their children during the 

workshop so they may practice at home. The parents are reminded to select a few 
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questions from the concepts of print page to ask their child as they read. At the end of 

this workshop, a survey is given to the parents and a book raffle is conducted.  

Workshop 3 

The third workshop focuses on word work, which includes high frequency 

words, letter names and sound correspondence. The teacher models different 

activities that can be implemented at home for students to practice high frequency 

words and letter name and sound correspondence. Parents are provided with an 

alphabet chart and a list of high frequency words students need to master by the end 

of the school year. Parents are introduced to and shown how to use the free Spanish 

and English applications, abc2 MÁGICO!, Leo Spanish Spelling, ABC magic 1, and 

Leo English Spelling. Parents are also exposed to El mono sílabo, a YouTube 

channel, for students to use as a guide in practicing reading syllables in Spanish. At 

the end of this workshop, a survey is given to the parents and a book raffle is 

conducted.  

Workshop 4 

The fourth workshop focuses on writing. The teacher presents and provides 

parents with a copy of the different stages of writing. The teacher explains each stage 

of writing so parents are aware of what stage their child is at and where the child 

should be at the end of the school year. The teacher also provides parents with a white 

board and erasable marker to take home. In addition, the teacher can guide parents to 

the PowerPoint handout and point out the sentence frames that can be utilized at 
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home. At the conclusion of this workshop, parents are given a survey. This survey 

includes an additional question for parents to inform the teacher of additional topics 

for future workshops. As parents fill out the survey, there is a book raffle and a gift 

basket raffle for parents who attended all workshops. 

The series of four workshops have been compiled into a handbook to help 

elementary school teachers support parents with methods to assist their children at 

home (Appendix). Chapter IV explained how to implement the project.  
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CHAPTER IV 

IMPLEMENTATION OF THE PROJECT 

In this chapter, more details are provided regarding the specific 

implementation of the four literacy workshops. Step by step considerations 

throughout the implementation process are addressed. 

As a teacher begins to implement these workshops, the following 

considerations are important. First, in order to implement this project, one 

requirement is to set up a meeting with the principal to ask for permission to host the 

workshops on campus after school and to discuss the purpose of the workshops. 

During this time, the teacher will inform the principal that the workshops will focus 

on providing parents with literacy tools that they can implement at home to help their 

child. After receiving administration approval, the teacher will need to begin to make 

an outline for each topic he or she will be presenting to parents and decide on how 

many workshops the teacher will like to host.  

As the teacher outlines topics, he or she should consider using the subject 

areas of the report card, such as language arts, math, science, or writing. For this 

project, the subject areas selected were language arts and writing. Using the report 

card will help the teacher focus on preliminary skills that children will need to acquire 

the standards. Based on this information, this project developed four workshops for 

parents.  
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Once the number of workshops and topics are identified, the teacher needs to 

make a list of required materials. It is best to focus on finding inexpensive materials 

since the items will be given to the parents. When possible, make a list of feasible 

items parents may have at home to use to support their child. For example, beans, 

rice, or cotton balls.  

Prior to inviting parents to the workshops, the teacher needs to know the 

population characteristics of the workshop participants. The teacher will need to 

create a parent survey that includes language and time preference for the workshops. 

The surveys will need to be distributed to parents prior to implementing the first 

workshop. It is crucial to know the preferred language and time so parents can attend 

and learn from the workshops. Some schools host kindergarten orientation the Friday 

before school begins. This will be the best time to provide parents with the survey and 

description of the workshops. To motivate parents to attend, the teacher can inform 

the parents that there will be book raffles at each workshop and a gift basket raffle for 

parents that attend all workshops. The teacher will need to explain to parents about 

the workshops and request they fill out the survey before leaving or returning it to the 

teacher on the first day of school.  

After the surveys have been returned, it is necessary to review the parents’ 

language and time preference. Once the time and language preference have been 

identified, the next step will be to select the dates for each workshop. Depending on 

the language preference, the teacher may host two session, one in English, Spanish, or 

both. It will be best to host the workshops once a month, beginning in August and 
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ending in November. At the end of each workshop, provide parents with a survey 

pertaining to the workshop they assisted. Parent feedback will be used as an approach 

to improve future workshops.  

This chapter addressed details relating to the implementation of the four 

parent workshops designed for this project. Chapter V provided a summary, 

recommendations, and implications for educators who would like to implement this 

project. 
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CHAPTER V 

SUMMARY, RECOMMENDATIONS, AND CONCLUSION 

Summary 

Parents are most often a child’s first teacher and what they teach their child 

may be based on the knowledge parents have. Sometimes the information taught at 

home does not always match what is taught in school, creating a disconnection. 

Parent participation in school is crucial to bridge the gap between the concepts and 

skills students learn at home and school. When parents participate, they show their 

children that education is important. Furthermore, parent participation increases the 

chances for children to be successful in school. In this project, a series of literacy 

workshops for parents were developed as a way to address this problem. In this 

chapter, recommendations and implications of this work are addressed.    

Recommendations 

One recommendation is to assess all students prior to hosting the workshops. 

A pre-test would help the teacher identify what knowledge students already have. 

After the workshops, the teacher can wait a month to reassess all the students. The 

results can be compared to determine if parents that attended the workshops had an 

effect on student learning in contrast to those parents who did not attend the 

workshops.   

Another recommendation is to provide parents with inexpensive learning 

materials that they can take home to support their students’ learning. The teacher will 
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need to teach the parents how to utilize the items at home. Each workshop requires 

different materials, which can become expensive if the teacher is providing 

everything. It is recommended that the teacher asks the principal or Parent Teacher 

Association (PTA) for assistance in purchasing items. The principal may be able to 

allocate money through a specific school fund or suggest grants to the teacher.    

An additional recommendation is to teach parents how to use the materials 

provided. Parents need to be taught how to use the items at home with their children. 

In addition, they need to be given an opportunity to use them during the sessions. 

Parents should be given the opportunity to practice the learning activities with their 

children during the workshop, so they may ask questions, receive feedback from the 

teacher, and gain confidence. This allows parents to ask the teacher for clarification 

or ask questions that may arise as the parent practices with his or her child.    

It is also recommended to break up the writing workshop into three 

workshops. One writing workshop can focus on opinion, the other on informational or 

expository, and the last one on narrative. By doing so, parents will have an 

opportunity to focus on one specific writing genre and be able to have his or her child 

practice it at home. This may also help parents become familiar with each writing 

genre.    

Conclusion 

Education has been seen as the responsibility of educators; however, 

education needs to encompass the child, educator, community, and the parent in order 

to bridge the gap between what is taught at home and school. Parent involvement and 
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educational sessions may be important factors for student success. In order to increase 

parent involvement, teachers need to be aware of the community they serve and 

create literacy workshops that help meet the needs of the community. By taking into 

consideration the funds of knowledge in the community, parents will feel connected 

and valued. This helps establish a strong relationship with parents and educators. In 

addition, it may create an open communication between the school and the 

community. If students begin to experience the bond between their parents and the 

school, students will be set on the right path to increase their chances of academic 

success in their educational lives.  
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Introduction 

 
 Research has proven that parents and educators must work together to 
establish common ground for children’s success. Educators need to understand the 
reasoning behind low parent participation in schools and find ways to increase parent 
participation. Some parents might not have the language, materials, or knowledge to 
support their children at home. It becomes difficult for children to learn if parents are 
unable to assist their children in the targeted language taught at school. Teachers 
would benefit from hosting educational workshops that focus on strategies parents 
could use at home to assist their child. Hill and Taylor (2004) noted that parents who 
participate in schools learn from each other and work with teachers to establish 
agreements that can be used at home and school. As a result, parents and educators 
would help children experience a bond that will increase children’s chances of 
becoming successful in their educational lives.  
 In these educational sessions, several tools are provided for educators to assist 
them in hosting literacy workshops. This project includes materials in English and 
Spanish for parents to use at home. There are four workshops with an estimated time 
of 30 minutes each. Each workshop focuses on a different aspect of literacy, which 
are oral language development, early reading skills, word work, and writing. 

 
Before the Workshops 

  Prior to hosting the literacy workshops, educators need to ask their principal 
for permission to host these workshops on campus after school and to discuss the 
purpose of the workshops. Educators need to outline topics to include in the 
workshops and activities to share with parents. The workshops presented in this 
project may be too long or too short for teachers; therefore, they need to decide what 
to teach. Once the topics are decided, teachers need make a list of supplies to give to 
parents at the workshops. It is recommended to find inexpensive materials and a list 
of feasible items parents may have at home to use to support their child. Teachers 
need to create a flyer with a general overview of the workshops. During orientation or 
back to school night, pass out a flyer informing parents about the workshops and 
include a survey to determine the times to host the events. There is a sample flyer and 
survey in this project. Once the teachers have collected the information from the 
parent surveys, the teachers can select the day and time. It is suggested to send parent 
workshop invitations a week prior to each workshop, as well as a day before the 
workshop.   

 
During the Workshops 

 Prior to parent arrival, it is important to have all materials and handouts set 
out.  If there are any materials or handouts parents need, set them close to the door or 
any area that is accessible for parents to take as they walk to their seats. Also, have a 
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sign in sheet available for parents to sign in. It would be best to place the sign in sheet 
by the materials and handouts parents will need.  
 Upon parent arrival, the educator needs to greet the parents at the door. Some 
parents may feel uncomfortable coming to the workshop, so greeting parents at the 
door will help them feel welcomed. As parents walk in, give them a raffle ticket, 
instruct them to sign in, and direct them to take any of the materials or handouts 
needed. During the workshops, the educator needs to be cautious about having 
parents speak. Some parents do not feel comfortable speaking in front of others so 
educators should not make parents feel obligated to speak in public.  

 Towards the end of the workshop, the educator may provide parents with 
contact information. This is important because some parents may have questions 
about implementing the strategies at home and may want to contact the teacher. The 
educator will also need to remind parents to fill out the survey before leaving the 
workshop. As parents fill out the survey, the teacher may begin the book raffle. At the 
very last workshop, have parents fill out the survey that includes a question about 
what additional topics they would like to learn more about. While parents fill out the 
final survey, the educator may begin to raffle the gift basket.    

 
After the Workshops 

 After the workshops, the teacher will need to reflect on how the workshops 
went. The teacher will also need to use parent responses from the survey to reflect on 
the outcome of the workshops. During this time, the teacher may write down notes on 
what went well and what can be changed for the following workshop. The teacher 
may also begin on planning future workshops that target parents’ suggestions on 
topics parents would like to learn about.  
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Parent Survey   
Please fill out this survey. This survey offers me the opportunity to know 
your child better. In addition, we are preparing reading development 
workshops for parents of kindergarten children. Please answer the 
following questions and return this form to your child's teacher or to the 
office. 

Thank you, 
Mrs. Hernández 

---------------------------------------------------------------------------------- 
Required Information:  
 
Name: _____________________________ 
Birthday_________________ 
Name of Parent or guardian:_______________________________ 
Phone Number ____________Cell Phone Number _______________ 
Address:_______________________________________________ 
What is your child’s preferred language? _____________________ 
What is your preferred language? ___________________________ 
Do you read daily with your child? __________________________ 
Did your child attend pre-school or Head Start?________________ 
What time would be best for you to attend a 30-minute reading 
workshop? Circle your option.  
Afternoon (2:40pm-5:00pm)                 Evening (5pm-7pm)  

What would you like to learn to help your child academically? 

_______________________________________________________

______________________________________________________ 

Please add other information that you think may be useful. 

_______________________________________________________

_______________________________________________________

______________________________________________________ 
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Cuestionario para padres  
Por favor llene esta encuesta. Esta encuesta me ofrece la oportunidad de 
conocer a usted y a su hijo/a mejor. Además, estamos preparando talleres 
de desarrollo de lectura para los padres de niños de kínder. Por favor de 
contestar las siguientes preguntas y regresar esta forma a la maestra de 
su hijo/a o a la oficina. 

Gracias, 
Maestra Hernández 

---------------------------------------------------------------------------------- 
Información Requerida:  
 
Nombre: _____________________________ Cumpleaños_________ 
Nombre de padres o guardianes: ____________________________ 
Número de teléfono ___________Número de celular ___________ 
Dirección: ______________________________________________ 
¿Cuál es el idioma preferido de su hijo/a?_____________________ 
¿Cuál es el idioma preferido de usted? ______________________ 
¿Lee diariamente con su niño/a? ____________________________ 
¿Su niño/a atendió pre-escolar o head start? __________________ 
¿Qué tiempo sería mejor para que usted asista a un taller de lectura 
de 30 minutos? Encierre la opción.  
Tarde (2:40pm-5:00pm)                 Noche (5pm-7pm)  

¿Qué le gustaría aprender para ayudar a su hijo/a académicamente? 

_______________________________________________________

_______________________________________________________ 

Por favor, agregue otra información que Ud. cree puede sernos útil. 

_______________________________________________________

_______________________________________________________ 
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There will be a series of workshops throughout the school year designed 
to help you assist your child at home with literacy.  Each session will 
focus on a different topic. Materials will be provided to participating 
families. At each workshop, there will also be a drawing. Those families 
that attend all workshops will have their name entered into the raffle for 
a gift basket. We hope to see you there! 
 
 
Workshop 1: Oral Language 
  Learn about the importance of oral language and ways to  

enhance it.  
 
Workshop 2: Early Reading Skills 
  Engaging strategies to keep your child focused during  

reading.    
 
Workshop 3: Word Work 

Gain knowledge about activities for your child to learn letter  
name and letter sounds, high frequency words, blending and 
read 2 syllable words in Spanish. 

 
Workshop 4: Writing 
  Understand the stages of writing and the three writing  

genres: opinion, narrative, and informational. 
 
** Dates and times for these workshops will be provided based on your 
time preferences. 
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Habrá una serie de talleres durante el año escolar diseñados para 
ayudarlo/a a asistir a su hijo/a en casa con la lectura. Cada sesión se 
centrará en un tema diferente. Se proporcionarán materiales a las 
familias participantes. En cada taller, también habrá un sorteo. Aquellas 
familias que asisten a todos los talleres tendrán su nombre ingresado en 
el sorteo para una cesta de regalo. ¡Esperamos verlos ahí! 
 
Taller 1: Lenguaje oral 
      Aprenda sobre la importancia del lenguaje oral y las formas de  
                mejorarlo. 
 
Taller 2: Habilidades básicas de lectura temprana 
      Estrategias atractivas para mantener a su hijo/a concentrado/a  

     durante la lectura. 
 

Taller 3: Taller de palabras 
      Adquiera conocimientos sobre las actividades para que su hijo/a  
      aprenda el nombre de la letra y sonidos de letras, palabras de   
      alta frecuencia y leer palabras en español con 2 sílabas. 
 

Taller 4: Escritura 
              Comprender las etapas de la escritura y los tres géneros de  

    escritura: opinión, narrativa e informativa.  
 
** Las fechas y horarios de estos talleres se determinarán según sus 
preferencias de horarios. 
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Workshop 1: Oral Language 
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Parent Handout Oral Language: 

Conversation Questions 
Conversations are important for children to build oral language and 
vocabulary. Talk to your child about school or his/her interests. 
Encourage him/her to speak in complete sentences. Below are a list of 
questions to help start a conversation with your child.  These 
conversations should occur in a natural manner, as if you were having a 
conversation with another person.  
 

• What did you eat for breakfast/lunch? 
• What did you do in school today? 
• What did you learn in school today? 
• What was the hardest thing you did today? 
• Tell me something good that happened to you today. 
• What did you play at recess? 
• Who did you help today at school? 
• What book are you reading? Tell me about it. 
• What is your favorite song right now? Why do you like it? 

Talk to your child about everyday tasks.  
1. Talk about what items need to be placed on the dinner table 
2. What ingredients are needed to cook/bake a particular dish 
3. What is the process to make the child’s favorite food or meal of 

the day 
4. Discuss what groceries are needed. Talk about what you will buy 

and how many of each item you will need. Talk about the size, 
shape, color or the weight of the groceries being purchased.  

When your child is watching television, engage in conversations. Here are 
some questions you may ask. 
 

• What are you watching? 
• What is it about? 
• What is happening?  
• What do you think will happen next? 
• Who are the characters? How do the characters feel? 
• Do you enjoy this television show? Why? 
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Preguntas de conversación 
 Las conversaciones son importantes para que los niños desarrollen el 
lenguaje oral y el vocabulario. Hable con su hijo/a sobre la escuela o sus 
intereses. Anímelo/a a que hable en oraciones completas. A continuación, hay 
una lista de preguntas para ayudar a iniciar una conversación con su hijo/a. 
Estas conversaciones deben ocurrir de manera natural, como si estuviera 
conversando con otra persona. 

• ¿Qué comiste en el desayuno / almuerzo? 
• ¿Qué hiciste en la escuela hoy? 
• ¿Qué aprendiste en la escuela hoy? 
• ¿Qué fue lo más difícil que hiciste hoy? 
• Dime algo bueno que te haya pasado hoy. 
• ¿Qué jugaste en el recreo? 
• ¿A quién ayudaste hoy en la escuela? 
• ¿Qué libro estás leyendo? Cuéntame sobre lo que leíste. 
• ¿Cuál es tu canción favorita en este momento? ¿Por qué te gusta? 

Hable con su hijo/a sobre las tareas diarias. 
•  Hable sobre los artículos que deben colocarse en la mesa 
•  ¿Qué ingredientes se necesitan para cocinar / hornear un plato en 

particular? 
•  ¿Cuál es el proceso para hacer la comida favorita del niño/a o la 

comida del día? 
•  Discuta qué artículos se necesitan. Hable sobre lo que comprará y la 

cantidad de cada artículo que necesitará. Hable sobre el tamaño, la 
forma, el color o el peso de las compras que se compran. 

Cuando su hijo/a esté viendo la televisión, empiece conversaciones. Aquí hay 
algunas preguntas que puede hacer. 

• ¿Qué estás viendo?   
• ¿De qué se trata?  
• ¿Qué está pasando? 
• ¿Qué crees que pasará 

después? 

• ¿Quiénes son los 
personajes? 

• ¿Cómo se sienten los 
personajes? 

• ¿Te gusta este programa de 
televisión? ¿Por qué?



 

 

Oral Language Workshop Survey 
 

1. What is one concept you learned about from this workshop? 
______________________________________________________

______________________________________________________

______________________________________________________ 

    2.    What is one concept you will attempt at home? 

______________________________________________________

______________________________________________________

______________________________________________________ 

  3.      What recommendation do you have to improve this workshop? 

______________________________________________________

______________________________________________________

______________________________________________________ 

  4.      Are there any questions, comments, or concerns that you would like to  
           address in regards to this workshop? 

______________________________________________________

______________________________________________________ 

______________________________________________________ 
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Encuesta de taller de lenguaje oral 
 

1. ¿Qué concepto aprendió en este taller? 
 
______________________________________________________

______________________________________________________

______________________________________________________ 

    2.   ¿Cuál es un concepto que intentará en casa? 
 

______________________________________________________

______________________________________________________

______________________________________________________ 

  3.      ¿Qué recomendación tiene para mejorar este taller? 
 

______________________________________________________

______________________________________________________

______________________________________________________ 

   4.   ¿Hay preguntas, comentarios o inquietudes que le gustaría dejarme saber         
         en relación con este taller? 

 
 

______________________________________________________

______________________________________________________

______________________________________________________ 
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Workshop 2: Early Reading Skills 
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Parent Handout: Early Reading Skills  
 

Concepts of Print 
 

Asking questions engages a child when he/she is reading or being read to. 
Select a few questions to ask your child as both of you are reading together.  
 

• Point to the front cover 
• Point to the back cover 
• Point to the spine of the book 
• Point to the title of the book 
• Show me where to start reading 
• Which way do I go to read? 
• Can you show me one letter? 
• Can you show me two letters? 
• Can you show me one word? Now show me two words. 
• Can you show me where the spaces are in this sentence? Why do we 

use spaces? 
• Where is the setting in the story? 
• Who are the characters in the story? 
• What happened in the beginning of the story? What happened in the 

middle of the story? What happened at the end of the story? 
• What was the story all about? 
• What did you learn from this informational text?  
• What did you learn from this fiction text?  
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Conceptos de imprenta 

 
Hacer preguntas involucra a un niño/a cuando lee o le leen. Seleccione 
algunas preguntas para hacerle a su hijo/a, ya que ambos están leyendo 
juntos. 

• Apuntar a la portada 
• Apuntar a la contraportada 
• Señale la espina del libro 
• Señale el título del libro 
• Señale dónde se empieza a leer 
• ¿En qué dirección se le el texto? 
• ¿Puede mostrarme una letra? 
• ¿Me puede mostrar dos letras? 
• ¿Puede mostrarme una palabra? Ahora muéstreme dos palabras. 
• ¿Puede mostrarme dónde están los espacios en esta oración? ¿Por     
   qué usamos espacios? 
• ¿Dónde está el escenario en la historia? 
• ¿Quiénes son los personajes en esta historia? 
• ¿Qué pasó al principio de la historia? ¿Qué pasó en medio de la 
historia? ¿Qué pasó al final de la historia? 
• ¿De qué se trataba la historia? 
• ¿Qué aprendiste de este texto informativo? 
• ¿Qué aprendiste de este texto de ficción? 
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Early Reading Skills Workshop Survey 
 
    1.  What is one concept you learned about from this workshop? 

______________________________________________________

______________________________________________________

______________________________________________________ 

    2.    What is one concept you will attempt at home? 

______________________________________________________

______________________________________________________

______________________________________________________ 

  3.      What recommendation do you have to improve this workshop? 

______________________________________________________

______________________________________________________

______________________________________________________ 

  4.      Are there any questions, comments, or concerns that you would like to  
           address in regards to this workshop? 

______________________________________________________

______________________________________________________

______________________________________________________ 
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Encuesta del taller de conceptos de imprenta 
 
   1.      ¿Qué concepto aprendió en este taller? 

 
______________________________________________________

______________________________________________________

______________________________________________________ 

    2.   ¿Cuál es un concepto que intentará en casa? 
 

______________________________________________________

______________________________________________________

______________________________________________________ 

  3.      ¿Qué recomendación tiene para mejorar este taller? 
 

______________________________________________________

______________________________________________________

______________________________________________________ 

4.     ¿Hay preguntas, comentarios o inquietudes que le gustaría dejarme saber    
         en relación con este taller? 

 
 

______________________________________________________

______________________________________________________

______________________________________________________ 
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Workshop 3: Word Work 
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Word Work Workshop Survey 

 
1. What is one concept you learned about from this workshop? 

______________________________________________________

______________________________________________________

______________________________________________________ 

    2.    What is one concept you will attempt at home? 

______________________________________________________

______________________________________________________

______________________________________________________ 

  3.      What recommendation do you have to improve this workshop? 

______________________________________________________

______________________________________________________

______________________________________________________ 

4.  Are there any questions, comments, or concerns that you would like to  
address in regards to this workshop? 
______________________________________________________

______________________________________________________

______________________________________________________ 
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Encuesta del taller de palabras 
 
   1.      ¿Qué concepto aprendió en este taller? 

 
______________________________________________________

______________________________________________________

______________________________________________________ 

    2.   ¿Cuál es un concepto que intentará en casa? 
 

______________________________________________________

______________________________________________________

______________________________________________________ 

  3.      ¿Qué recomendación tiene para mejorar este taller? 
 

______________________________________________________

______________________________________________________

______________________________________________________ 

4.     ¿Hay preguntas, comentarios o inquietudes que le gustaría dejarme saber    
         en relación con este taller? 

 
 

______________________________________________________

______________________________________________________

______________________________________________________ 
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Workshop 4: Writing 
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Writing Workshop Survey 
 

1. What is one concept you learned about from this workshop? 
______________________________________________________

______________________________________________________

______________________________________________________ 

    2.    What is one concept you will attempt at home? 

______________________________________________________

______________________________________________________

______________________________________________________ 

  3.      What recommendation do you have to improve this workshop? 

______________________________________________________

______________________________________________________

______________________________________________________ 

  4.      Are there any questions, comments, or concerns that you would like to  
           address in regards to this workshop? 

______________________________________________________

______________________________________________________

______________________________________________________  

5.      Are there any other topics that you would like to learn more about?  

______________________________________________________

______________________________________________________

______________________________________________________ 
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Encuesta del taller de escritura 
 
   1.      ¿Qué concepto aprendió en este taller? 

______________________________________________________

______________________________________________________

______________________________________________________ 

    2.   ¿Cuál es un concepto que intentará en casa? 
______________________________________________________

______________________________________________________

______________________________________________________ 

  3.      ¿Qué recomendación tiene para mejorar este taller? 
______________________________________________________

______________________________________________________

______________________________________________________ 

4.     ¿Hay preguntas, comentarios o inquietudes que le gustaría dejarme saber    
         en relación con este taller? 

______________________________________________________

______________________________________________________

______________________________________________________  

5.      ¿Hay otros temas que le gustaría aprender más? 
______________________________________________________

______________________________________________________

______________________________________________________ 

 


