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ABSTRACT 

 

Having a Healthy relationship with peers, family, and loved ones may be difficult as 

an adult. However, it can be even more difficult for teens who have experienced 

neglect, abuse, and trauma throughout their childhood. Being able to provide teens 

with educational information about what an unhealthy relationship looks like and 

what a healthy relationship looks like can help provide empowerment and a nurturing 

environment for teens as they grow older. Applying healthy relationships with adults, 

peers, or family members can help teens problem solve and use critical thinking to 

make healthy lifestyle choices. Conducting a healthy relationship workshop for 

female foster youth in Rainbow Valley Foster Care was important for social justice 

because healthy relationships are necessary for the emotional and the physical well-

being of children. This project prepared and delivered a healthy relationships 

workshop to eleven female foster youth living in a group home. This project was 

intended to help educate and support such foster youth who are struggling to build 

relationships with parents, dating partners, or friends.  An approach to education is 

important to continuously serve foster youth with available resources and training to 

improve the relationships they have with family, peers, and significant partners. 
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DESCRIPTION OF THE PROJECT 

Statement of the Problem 

Unhealthy relationships for teens affects their romantic lives and also the 

relationships they share with peers and family. Teen dating violence, according to 

Centers for Disease Control and Prevention (CDC), is any form of physical, sexual, 

psychological, or emotional violence within a dating relationship among teenagers 

(CDC, 2017). In addition, stalking a person physically or electronically can be a form 

of teen dating violence. Teen dating violence occurs for many different reasons. For 

example, some teens believe that dating violence is acceptable, some are depressed or 

suffer from anxiety, and others have previously witnessed violence in their homes 

(CDC, 2017). In addition, experiencing dating violence increases a youth’s risk for 

negative mental and physical health outcomes and engagement in high-risk behavior 

(Gillum, 2017). The experience of dating violence for girls has “been linked to eating 

disorders, sleep disturbances, substance abuse, sexually transmitted infections, 

unplanned pregnancy, emotional distress, feeling of hopelessness, and thoughts of 

suicide” (Gillum, 2017, p. 138).  

Many teens can experience unhealthy relationships, however my main 

concern was the outcome of unhealthy relationships leading to unhealthy behavior 

among teens in foster care who had not had a parent play an essential role in their 

development. Parents are believed to play a pivotal role in helping children learn 

about healthy relationships, and the availability of family support can help mitigate 
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the negative outcomes teens may experience as a result of dating violence situations 

(Moffitt, Klaus-Grawe & Think, 2013). This indicates why foster children may be at 

risk of having more difficulties getting along with peers and potentially have a greater 

risk of negative outcomes. Adolescents in foster care often lack parental support as 

well as role modeling, and many have a long history of troubled interpersonal 

relationships. Particularly concerning are the negative outcomes experienced by foster 

children, such as dating violence, risky sexual behavior, and commercial sexual 

exploitation.  

Adolescents who experience negative childhood exposure like child abuse or 

neglect, or who encounter violence in the household, have a greater chance that their 

childhood events will influence adult experiences and the relationships they hold with 

adults in negative ways (Walker, Holman, & Busby, 2009). Over time, children who 

have experienced abuse and surrounded themselves with abusive behavior within 

their environment have been shown to have unhealthy romantic relationships as they 

grow up (Walker, et al., 2009). Attachment theory suggests “that humans have an 

innate need to form close bonds with other human beings. The more an individual’s 

attachment needs are met, the more emotionally healthy the person will be” (Walker, 

et al., 2009, p. 398). Therefore, caregivers who are unresponsive to the child’s needs, 

or who respond to the child with abuse or neglect, create insecurity in the child. It is 

important to be aware that a child’s drastic life experiences can carry with him or her 

throughout adolescence and may influence his or her experiences in adult romantic 

relationships (Walker, et al., 2009). 
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A second concern related to foster youth who have a history of poor 

relationships in their family units is risky sexual behavior, including an increased risk 

of teen pregnancy and sexually transmitted diseases (STDs). According to a recent 

newspaper article from The Fresno Bee, “California’s rate of sexually transmitted 

diseases is at a 20-year high, and Fresno County has some of the highest rates in the 

state and nearly half of all new STD cases are in young people between the ages of 15 

and 24” (Anderson, 2016, p. 1). This finding indicates the types of specific risky 

behaviors in which teens are currently engaging. Research has shown that for 

adolescent girls, childhood sexual abuse is associated with earlier initiation of sexual 

intercourse, greater number of sexual partners, less chance of using condoms, and an 

increased likelihood of teenage pregnancies (Elze, Auslander, McMillen, Edmond, & 

Thompson, 2001). In addition, boys who have been sexually abused are more likely 

to use alcohol and illicit drugs, which may also be associated with risky sexual 

behavior (Elze, et al., 2001). It is important to be aware and cautious of the history of 

teens who have been sexually abused, and cognizant of how traumatic events can 

influence their decisions when they decide to engage in sex and unhealthy decisions 

with their partners.   

The third concern is commercial sexual exploitation of children (CSEC). 

“Human trafficking is a $32 billion-dollar global industry, involving over 100,000 

children in the United States. The San Francisco, Los Angeles and San Diego 

metropolitan areas are all rated as areas of “high intensity child prostitution” in the 

country” (Estes & Weiner, 2001, p. 1). In addition, between 80% and 95% of CSEC 
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victims were known to the child welfare system prior to being identified as part of the 

CSEC population (Estes & Weiner, 2001). Reasons for children becoming involved 

in CSEC include not having the protection of their families and being among the most 

vulnerable humans to target. These children are often running away from abuse, 

neglect, or family or parents (Barnitz, 2001). It is important to understand the reasons 

for these children's behaviors since the inconsistency of family support and lack of 

role models are often evident in their lives.   

Being able to provide teens with educational information about what an 

unhealthy relationship looks like and what a healthy relationship looks like can help 

provide empowerment and a nurturing environment for teens as they grow older. 

Having healthy relationships with adults, peers, or family members can help teens 

problem solve and use critical thinking to make healthy lifestyle choices. Teens need 

to learn effective communication skills and practice positive emotional expression 

with those whom they surround themselves in order to be prepared for managing 

relationships. As foster youth are ‘in the system,’ and often live in foster homes or 

group homes, these out-of-home placement settings are ideal places to begin to 

impact teens’ knowledge and decision-making. These settings are also important 

because it is often difficult for teens to get along with peers and build bonds with 

them, and placement settings often include the development of social skills as a part 

of their intervention strategies. 
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Purpose of the Project 

Out-of-home foster care placements of teens are critical locations in which to 

provide knowledge and training to teens about healthy relationships. The purpose of 

this project was to conduct a Healthy Relationship workshop for foster youth in 

Rainbow Valley Foster Care in Merced, California. It is important for youth to be 

aware of the warning signs that can lead to a dangerous relationship in order to 

prevent dating violence, risky sexual behavior, and sex trafficking. To achieve these 

aims, I conducted a Healthy Relationship workshop with eleven female foster youth 

ranging in age from twelve to seventeen years old who were living in group home 

foster care placements with Rainbow Valley Foster Care Agency.  
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OBJECTIVES OF THE PROJECT 

The goal of this project was to collaborate with Rainbow Valley Foster Care 

Agency to provide a Healthy Relationship educational workshop to female foster 

youth who lived in a group home setting managed by Rainbow Valley Foster Care 

Agency. Project objectives included creating a partnership with Haven Women’s 

Center to reshape their curriculum on healthy relationship, collaborating with 

Rainbow Valley Foster Care Agency to schedule and arrange the workshop delivery 

at 2841 G St, Merced, CA, and delivering the workshop.  

This author created a partnership with Haven Women’s Center of Stanislaus 

County to develop curriculum for the workshop. Haven’s Women Center advocates 

already had PowerPoint slides they used for domestic violence education among their 

clients, and the Haven Women’s Center educator agreed to work with this author to 

produce a shorter version of the Healthy Relationship workshop curriculum in order 

to target teen youth in a foster care setting.  

In collaboration, the curriculum was prepared, reviewed, and approved by 

Rainbow Valley Foster Care administrators, and offered to eleven female youth in 

out-of-home foster care in a group home setting in the agency. Permission to use the 

materials was provided by Haven Women’s Center, and permission to offer the 

workshop was provided by Rainbow Valley Foster Care Agency. The workshop was 

held in early spring of 2018. 
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SIGNIFICANCE OF THE PROJECT 

Conducting a healthy relationship workshop for female foster youth in 

Rainbow Valley Foster Care was important for social justice because healthy 

relationships are necessary for the emotional and the physical well-being of children. 

The population within foster care includes children who have been neglected by 

family, have had a history of abuse, or have parents who struggle with drug abuse. 

This population of children within Rainbow Valley Foster Care is vulnerable. In 

general, these youths have not developed healthy relationships with others and have 

not positively received love from others. In addition, children in foster care who have 

been involved in sex trafficking, who engage in high risk sexual activity, or who are 

victims of dating violence are often misunderstood by society. This project was 

intended to help educate and support such foster youth who are struggling to build 

relationships with parents, dating partners, or friends.  An approach to education is 

important to continuously serve foster youth with available resources and training to 

improve the relationships they have with family, peers, and significant partners.  

This project was consistent with the values and practices of social work. For 

instance, life course theory indicates “that events do not occur in isolation from one 

another, rather experiences at one time point and in one context are likely to influence 

later experiences in several contexts” (Rice, Mcgill, & Adler-baeder, 2017, p. 55). 

Therefore, integrating healthy relationship education among teens through 

workshops, might influence other areas such as the relationships they hold with 
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parents, foster parents, family members, or even peers.  In addition, the ecological 

systems perspective “suggest(s) that the environment influences individual 

development and that individuals play essential roles in their own development 

stimulated by elements of their context over time” (Rice, et al., 2017, p. 55). 

Therefore, life course theory and ecological systems perspective intersect with each 

other to help inform helpful interventions with teens by helping educate them and 

expecting change throughout their lives. 
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REVIEW OF THE LITERATURE 

It is often said that how we are raised determines what type of person we will 

become in the future. Some children have it worse than others growing up, and we 

often question their behaviors and actions in life. Foster youth who have been 

neglected and abused often suffer from trauma. Many of these children have 

experienced few, if any, healthy relationships with adults, and have few role models 

on which to build their own relationships. Prior research shows that lower 

relationship stability, in the form of separation or divorce, has been repeatedly linked 

with a history of childhood sexual abuse (Walker, et al., 2009).  In 2015, almost 

270,000 children entered the child welfare system in the United States (Forenza, 

Bermea, & Rogers, 2017), with 8.4% of those cases being attributed to sexual abuse 

(Child Welfare Information Gateway, 2017). “Despite the frequency of adolescents in 

care, little qualitative research has been conducted to explore their intimate 

relationship patterns” (Forenza, et al., 2017, p. 8). In addition, there has also been 

little research on the effects on youth’s relationship skills after being placed in 

residential treatment programs that promote relationship-building skills or who 

integrate a strong relationship approach by focusing more on the relationship between 

the youth and adult caregiver than social skills among youth (Hurley, et al., 2013). 

The literature review for this project was focused on the importance of healthy 

relationships for those youths who are in the child welfare system who have suffered 

from abuse or neglect or who have seen violence at home. This literature review 
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identifies theoretical perspectives regarding youth’s relationship with others. 

Additionally, this chapter discusses previous interventions focused on assisting foster 

youth with developing healthy relationships. These include focus groups and trainings 

such as a Love U2 Relationship Smarts curriculum that focuses on healthy and 

unhealthy relationship patterns and on communication and conflict resolution skills 

for teens at school, and Positive Adolescents Choice Training (PACT), a program 

intended to help reduce violence across all types of relationship, not just dating 

violence. Finally, this review examines research findings related to children in the 

child welfare system in relation to healthy relationships they hold with others. 

Theoretical Frameworks 

Several theories describe and explain the overrepresentation of minority 

children in the child-welfare system. The first theory, Life Course Theory, “suggest[s] 

that events do not occur in isolation from one another, but rather that experiences at 

one time point and in one context are likely to influence later experiences in several 

contexts” (Rice, et al., 2017, p. 55). This would indicate that the experience of 

disruptions in relationships at one point in time might contribute to an increased 

likelihood of future disruptions. There has been research, however, that indicates that 

“adult events and social bonds could redirect paths, meaning that, despite childhood 

delinquency, adult social bonds could direct which path an individual would take” in 

the future (Gann, 2011, p. 34). This is hopeful for the idea of providing education and 

positive adult role modeling while children are in care as these experiences may help 

‘direct’ the youth to make healthier life choices. Therefore, Life Course Theory can 
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play a role in helping social workers and school teachers understand how a child who 

does not hold a strong relationship with others growing up can develop these skills for 

adulthood.  

Similar to Life Course Theory is Social Learning Theory. Social Learning 

Theory proposes that people learn values, beliefs, and behaviors from those who 

surround them (Forenza, et al., 2017). Therefore, we can say that a child learns 

behavior from those he or she looks up to or from someone who is viewed as 

important in their lives. This theory suggests that “those who have experienced 

extreme poverty, pervasive levels of stress, and unsupportive social networks are less 

likely to learn healthy and constructive relationship behavior” (Forenza, et al., 2017, 

p. 8), primarily due to a lack of healthy role models. 

The third theory, Ecological Systems Theory, indicates “that the environment 

influences individuals’ development and that individuals play essential roles in their 

own development, stimulated by elements of their context over time” (Rice, et al., 

2017, p. 55). This theory has several subsystems, including the micro system, 

mesosytem, and exosystem. The micro system involves the direct environment in 

which we live. The second subsystem includes the mesosytem. This system involves 

the relationships between the various microsystems in one's life. The microsystems 

can indicate that a child who has been neglected throughout life (resulting in no or 

poor relationships with adult caretakers) has less chance of creating a relationship 

with their teachers or even peers (Sincero, n.d.). In addition, the third subsystem, “the 

exosystem is the setting in which there is a link between the context where in the 
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person does not have any active role, and the context where in is actively [1] [2] 

participating” (Sincero, n.d.). In other words, a child will often have a stronger bond 

to a parent they see frequently than a parent they see once a week.  This indicates that 

a child would bond closest to whomever cares for them on a regular basis. 

The fourth theory, Attachment Theory, suggests, “that humans have an innate 

need to form close bonds with other human beings. The more an individual’s 

attachment needs are met, the more emotionally healthy the person will be” (Walker, 

et al., 2009, p. 406). This indicates that positive attachment and bonds create a safer 

environment for children growing up who have a bond to their caregiver than those 

who do not have a bond with anyone. Children who do not have their parents around 

(for instance, due to being incarcerated, or absent, or deceased) often struggle with 

emotional attachment. However, children who have parents who are unresponsive to 

the child’s needs or who seek attention and respond with abuse or neglect, similarly 

struggle with insecurity. Growing up, children’s only source of attachment 

relationships is often with caregivers or parents. Therefore, it is essential for a child to 

hold strong positive relationships with their caregivers growing up. 

The commonalities that all four theories have in common suggest that a child 

who has not had positive influence, nor had values taught to them, nor a healthy 

environment, nor a bond with a caregiver, will have difficulties engaging with others. 

If a child who has suffered from emotional, sexual, or physical abuse only knows of 

negative experiences throughout life it is difficult to make them realize what is good 

and what is bad. If we look at those same children who fall into the child welfare 
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system and are constantly moving from foster home to different group homes, 

learning positive values and healthy beliefs may not ever surround them. The same 

situation surrounds them when they do not have a stable relationship with a caregiver, 

nor with friends since they are often switched from schools and homes. It is difficult 

for them to build trust when they cannot be guaranteed a stable environment. 

Intervention/ Prevention Strategies 

According to research done by Antle, Sullivan, Dryden, Karam, and Barbee 

(2011), one in five teenage girls has at some time in their life been physically or 

sexually assaulted by someone who they have dated. Many have experienced 

emotional abuse by their partners, as well. Physical and sexual assault can cause 

several consequences including physical, emotional, and social problems. It can also 

have an impact on an individual’s academic work (Antle, et al., 2011). “Dating 

violence is also related to high-risk sexual behavior, which leads to unintended 

pregnancy, sexually transmitted diseases, and HIV infections” (Antle, et al., 2011, p. 

2). It is important to be aware of the effects that physical and sexual assault can have 

for a teen who is in the beginning years of adulthood. This is why it is important to 

have interventions and teaching to teens directly in a school-based environment 

where many of the assaults occur. 

Minimal research has been conducted on intervention curriculum related to 

developing healthy relationships and reducing dating violence. In one study 

researchers examined the Love U2 Relationship Smarts curriculum, a 12-18 hour 

program that focused on healthy and unhealthy relationship patterns and 
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communication and conflict resolution skills (Antle, et al., 2011). This curriculum 

focused on students from an Alabama school. The curriculum for Love U2 

Relationship Smarts included seven modules that addressed healthy and unhealthy 

relationship patterns, as well as communication and conflict resolution skills and 

problem-solving skills. The curriculum included how to maintain a healthy 

relationship and how to end relationships, as well. The findings of the study showed 

that those who participated had increased knowledge about relationships and greater 

awareness of what were healthy and unhealthy relationships (Antle, et al., 2011). In 

some instances, education and teaching plays a big role in the lives of youth. 

Another healthy relationship program that was evaluated was the Positive 

Adolescents Choice Training (PACT) Program (Antle, et al., 2011). This program 

involved 15 at-risk middle-school age African American youth. The training involved 

37 sessions and focused on three modules: communication, problem-solving, and 

negotiation. The program was evaluated by assessing behavior changes among the 

participants through videotaped demonstration of healthy relationship skills. Results 

revealed that the program reduced violence across all types of relationships, not just 

dating violence. “Participants improved in all skills areas, particularly areas of 

significant deficit, and they experienced significantly less involvement in violence-

related behavior and suspension/expulsions from school than those who did not 

participate in the program” (Antle, et al., 2011, p. 3). 

It is important to acknowledge what has been done to intervene with and 

educate children who are of school-age and how it has positively affected them even 
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if just educating them about the topic and having a place where they can actively 

participate in dialogue about relationships. The importance of addressing healthy and 

unhealthy relationship patterns, as well as communication and conflict resolution 

skills and problem-solving skills seem to be important elements of educating teens 

about healthy relationships.  It is important to gather information specifically from 

those youths who are in the child welfare system and to help them by intervening and 

educating them to help prevent violence across any relationship. 

Research Findings Related to Healthy Relationships 

Research has shown that foster youth who have adult mentors have better 

overall health, and also are less likely to report suicidal thoughts or behavior 

(Forenza, et al., 2017). “Targeting positive relationship education can serve as a 

resource for many foster youth, it can replace contexts that facilitate negative learning 

experiences concerning relationships with positive ones” (Forenza, et al., 2017, p. 3). 

While conducting focus groups with foster youth, Forenza, et al. found that when 

youth begin engaging in relationships, they often, “describe struggling to 

communicate and express themselves, [and] describe feeling strong, genuine 

emotions for their romantic partners” (p. 2). They also found that “males struggle 

more with communication in early relationships than females” (Forenza, et al., 2017, 

p. 2). 

Since there has been little research that considers programs intended to assist 

youth in residential care settings to develop healthy peer relationships, it is best to 

look at the interviews conducted with the teens who live in those residential care 
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setting to hear their perceptions of problems they experience in regards to dating 

relationships in order to inform intervention efforts in these settings. Hurley, et al. 

(2013) conducted a research study with youth who had entered the foster care system 

and lived and received services from a residential treatment group home that adapted 

a Teaching Family Model as a curriculum for the residents. Researchers asked these 

youth to give their feedback about their experiences regarding healthy relationships. 

This study conducted a focus group and asked youth questions about commitment and 

marriage, dating, strategies to gain self-confidence, long-term effects of sexual 

activities, learning about communication, and how to have a healthy 

relationship.  The findings of the study indicated the following: establishing healthy 

boundaries such as making time for their significant others including friends was 

valued by participants; for the girls, establishing a healthy relationship ranked the 

highest as a concern; and for the boys, trust and dating ranked the highest as a 

concern (Hurley, et al., 2013). During the focus group, youth brought up the lack of 

role models for healthy relationships back home. “Some girls spoke of wanting to 

have non-sexual dating relationship with boys, but felt it was expected of them to 

engage in casual sexual encounters and they did not know how to establish different 

types of relationships with boys” (Hurley, et al., 2013, p. 32). Both genders during 

this research expressed their concerns about issues around long-term consequences of 

intimate relationships as they grew older. Findings of this study support the need for 

residential care providers to develop educational or training programs to help youth 
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develop skills related to healthy dating relationships for youth who live in residential 

care. 

Summary 

This literature review focused on the struggles foster youth face and how their 

environment might affect the types of relationships they may hold later in life with 

teachers, friends, or significant others. Interventions with youth at a young age to help 

educate them about healthy relationships is important to help guide and educate them 

around issues that might have an effect on them when they decide to hold any long or 

short-term relationships. The significant impact of education and the importance of 

addressing healthy and unhealthy relationship patterns have been noted to make a 

positive impact on children. In addition, communication, conflict resolution skills, 

and problem-solving skills seems to be key topics in educating teens on healthy 

relationships. In addition, viewing the concerns that teens who are already receiving 

Teaching Family Model type programs in residential treatment facilities and who 

continue to have concerns in relation to holding a relationship is indicated. Therefore, 

it is important to acknowledge these concerns and help integrate them directly where 

our foster youth live and share relationships with other youths who also lack positive 

influences, values, beliefs, and relationship bonds. 
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METHODOLOGY 

The purpose of this project was to facilitate a workshop for teens about 

healthy relationships. In order to implement such a workshop specifically for female 

foster youth in Rainbow Valley Foster Care in Merced, California, there needed to be 

(a) collaboration with the management of the group home to allow this project to take 

place in the main office training room, (b) collaboration with Haven Women’s Center 

to reshape their Healthy Relationship curriculum to target teens, and (c) creation of 

materials and exercises that could be of use engaging with teens during the workshop. 

These tasks represented the objectives of this project. 

Objective 1: Collaboration with the Agency 

Early efforts related to the implementation of this project included obtaining 

approvals and addressing issues of protection of human subjects. Jason Enger, the 

Assistant Director at Rainbow Valley Foster Care, collaborated with this project 

director about this area of need and granted permission for the project director to offer 

this workshop to the foster youth group home residents at the main office of Rainbow 

Valley Foster Care Agency located in Merced, California. Jason Enger allowed this 

project director to utilize a large enough training room with enough chairs, a 

PowerPoint screen, and tables to accommodate staff and clients.  He also agreed to 

provide staff support during the time of the workshop to help transport all of the 

clients to the workshop and to be available to supervise and assist any of the youth 

who chose to step out of the training at any point. Support from staff was planned in 
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advance in case any youth was triggered by something in the curriculum. This did not 

occur, however. 

Additional steps involved in arranging the workshop included several 

meetings with the Rainbow Valley Group Home Assistant Director to determine the 

best date and time to deliver this one and a half hour workshop. As foster youth from 

two different group homes attended the training, an effort was made to arrange a time 

conducive to all placement settings. Both youth and staff schedules were considered 

in this decision. Staff were needed to help transport clients and to be available to 

support any youth who felt uncomfortable speaking about relationships or who did 

not feel like participating during a specific period of time during the workshop 

discussion. For this project, a specific population of twelve female youth from two 

group homes (although only eleven of the girls ended up attending) was selected to 

participate in the Healthy Relationship workshop. The workshop was conducted in 

the main training room of Rainbow Valley Foster Care in Merced, CA. An 

explanation of confidentiality was provided at the beginning of the workshop and the 

option of accepting or denying participation was given to the youth. In addition, those 

who chose to participate in the Healthy Relationship workshop received a $5 

Starbucks gift card and were provided with dinner of their choice. 

Objective 2: Collaboration with Haven’s Women Center 

The second objective entailed collaboration with Haven Women’s Center to 

reshape their Healthy Relationship Curriculum to target teens. Haven Women’s 

Center of Stanislaus County has helped serve survivors of domestic violence, sexual 
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abuse, and human trafficking since 1977, and has helped the community by spreading 

awareness and conducting presentations to educate people in Stanislaus County and 

surrounding locations on healthy relationships and domestic violence. This project 

director met in person with Yahaira Ojeda, Haven Women’s Center Educator, and 

also participated in her workshop on Healthy Relationships to educate an audience 

about sexual assault and intimate partner violence. Ms. Ojeda authorized the use of 

her training materials for conducting the workshop in this project and agreed to work 

with the project director to modify content to ensure it was appropriate for youth. 

This project director obtained consent from Yahira Ojeda, the creator of the 

PowerPoint used as the basis of this workshop, to allow the project director to use and 

reshape the workshop to target female teens for this project.  

Objective 3: Creating Materials and Structuring Training 

When conducting the workshop, it was planned to have the workshop begin 

with ice-breaker activities. Youth from two different group homes were scheduled to 

participate, so the ice-breakers allowed participants to become comfortable with one 

another. The ice-breakers were also intended for the project director to build a 

relationship with the audience and increase comfort. Two different ice-breaker 

activities were planned. The first ice-breaker consisted of having participants pair up 

with a partner, with each pair being given a potato and being instructed to work with 

each other to walk with the potato from a starting point to an end point. The intention 

was to not use their hands, but to use each other’s back, side, hips, or shoulder to hold 

the potato and balance it at the same time and to be able to transfer it to the end. This 
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ice-breaker was intended to show the importance of working with a partner and how 

effective it can be when partners communicate with each other to help one another. 

The winning pair to finish first received a gift card. 

The second planned ice-breaker consisted of a body language game. 

Participants were to work with a partner for this ice-breaker game. The project 

director would place in a container several sticky notes with different feelings that 

might be displayed using body language. The feelings consisted of body languages 

one should be aware of in a relationship with a partner or a friend, for example: 

happy, frustrated, angry, depressed, sad, annoyed, excited, nervous, impatient, 

boredom, confidence, calm, caring, not listening, aggressive behavior, or upset. One 

partner would have to act out an emotion without using words; the goal was for one 

partner to describe what the other partner was feeling or acting out. Each partner had 

one minute to complete as many body languages as they could; the team with most 

correct body language guesses at the end of the exercise received a gift card. While 

this second ice-breaker was intended to be completed at the beginning of the 

workshop, it was actually implemented as a concluding activity which occurred after 

the workshop. (This is discussed further in the conclusions and recommendations 

section of this report.) 

After the conclusion of the ice-breaker activities, the actual workshop content 

was to begin. First, youth would be assured that during the workshop if they felt 

uncomfortable or if any of the conversations created a traumatic flashback of any sort 

they were free to leave at any time and meet with staff outside to talk about their 
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experiences or feelings in a more confidential setting. Youth were assured they could 

share personal experiences if they wished, but they were not mandated to do so. In 

order to protect the youth from becoming emotionally re-traumatized based on 

remembering their prior experiences, the project director refrained from basing this 

training on past experiences such as sexual exploitation or any types of domestic 

violence situations. The training focused solely on the Healthy Relationship training 

curriculum.   

The actual Health Relationship training content was delivered via a series of 

topical areas. This project director first engaged the youth during the workshop by 

speaking about the objectives for the workshop. The objectives included describing 

how to identify an unhealthy relationship, how to build a healthy relationship with 

others, and how youth could integrate healthy relationships in their lives. The 

workshop consisted of having an open dialogue about what an unhealthy relationship 

looked like to them.  The project director then moved on to speaking about 

relationship boundaries and integrating partner relationships and friendship 

relationships. Third, the project director moved forward to discuss the beginning 

stages of how to build, explore, and establish relationships. Fourth, the project 

director proceeded with communication, and discussed how this could have a great 

impact on any relationship you hold. Fifth, the training covered the 6 C’s of a healthy 

relationship: Communication, Compromise, Commitment, Compatibility, Conduct, 

and Consideration. Sixth, signs of a healthy relationship were provided. The seventh 

step consisted of discussing the benefits of having healthy relationships with peers, 
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partners, or families. Lastly, there was time allowed after the workshop in case any 

youth had any questions or comments.  

Protection of Human Subjects 

Protection of human subjects was essential to take into consideration when 

conducting this graduate project; thus, the project was submitted for review by the 

California State University, Stanislaus Institutional Review Board (UIRB). Gaining 

approval from the UIRB was important before conducting this project to ensure that 

this project would be conducted in an ethical manner when introducing a subject that 

could potentially re-traumatize children who previously faced sex trafficking or who 

had been exposed to domestic violence in their homes. This project director arranged 

for protection of participants by making participation voluntary and by having group 

home staff who had been trained in trauma informed care be present and able to 

interact with any youth who did not to wish to participate or who in any manner felt 

uncomfortable. The National Association of Social Workers ethics and UIRB 

guidelines were reviewed during the development of this proposal to ensure 

procedures were in place and were adequate for addressing any risks that might come 

about during this project director’s Healthy Relationship workshop.
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CONCLUSIONS AND RECOMMENDATIONS 

Completion of Objectives 

The goal of this project was to provide a Healthy Relationship educational 

workshop to female foster youth who lived in a group home setting managed by 

Rainbow Valley Foster Care Agency. This project met its objectives to: (1) collaborate 

with Rainbow Valley Foster Care Agency to deliver a workshop; (2) create a 

partnership with Haven’s Women Center to develop the curriculum; and (3) deliver 

the workshop to foster youth in Rainbow Valley Foster Care Agency. 

The key to collaborating with Rainbow Valley Foster Care Agency 

(completing Objective 1) involved working with Jason Enger, the Assistant Director of 

Rainbow Valley Foster Care Agency, to receive approval for providing the training 

and to arrange space in the main office training room to conduct the workshop. The 

idea of providing a healthy relationship workshop was originally raised by Jason 

Enger who has a master’s degree in social work. After our first meeting he allowed 

this project director to move forward with planning of the workshop independently. 

On October 23, 2017 this project director was able to meet with Jason Enger to discuss 

ideas related to the workshop and communicate about the time frame, the location, and 

the amount of food necessary to feed participants since it would take place during 

dinner time. The Assistant Director also made arrangements for enough staff to be 

present for support of the group home youth participants and assisted with transporting 

the youth directly to the workshop.  
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Collaborating with Yahaira Ojeda at Haven Women’s Center (completing 

Objective 2) involved communicating in person and by email over a two-month period 

of time. Yahaira Ojeda was the original creator of a Healthy Relationship PowerPoint 

(see Appendix A) which was the basis of the curriculum used in this project. Ms. 

Ojeda allowed me to make changes in the curriculum to meet the needs of participants 

in the Healthy Relationship workshop conducted in this project. Ms. Ojeda’s 

PowerPoint focused on healthy relationships related to domestic violence and 

survivors of domestic violence. To incorporate Ms. Ojeda’s Healthy Relationship 

PowerPoint into this workshop, this project director made alterations to the length and 

content of the training materials to be appropriate for teen participants and because the 

project director felt that speaking to teens directly about domestic violence might 

traumatize the youth as some participants had been exposed to domestic violence by 

their parents. The presentation was refocused to address adolescent relationships and 

dating violence. In addition, this project director integrated videos into the training 

materials to be more visual. 

Some of the alterations that were made to the training materials consisted of 

removing 8 slides from the 21 original slides from Ms. Ojeda’s PowerPoint. This 

project director considered the teens’ shorter attention span and difficulties that could 

arise related to maintaining their focus if 21 slides were included. The slides removed 

included the following: what is intimate partner violence; statistics; the cycle of 

violence; why does abuse happen; power and control wheel; as the relationship 

grows; equality wheel; and building a healthy relationship. This project director was 
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able to reshape the slideshow for building healthy relationships in the teen years and 

integrated video and sound. 

After the first two objectives were met, Objective 3, delivering the workshop, 

was then completed. The Healthy Relationship workshop took place on December 

28th, 2017 from 4 PM to 6 PM in the main office of Rainbow Valley Foster Care 

Agency in Merced, CA. A total of eleven foster youth (residents at the group home) 

were present. The group home had a total population of twelve girls. However, one did 

not attend due to being transported to the hospital earlier during the day. This project 

director explained the voluntary nature of attendance and the rules around 

confidentiality to participants who were present.  The eleven clients that were present 

were given an option to step out if they wished, or to stay and learn about the topic. 

After giving participants the option to opt out, all clients were eager to learn and be 

involved in the workshop.  

Dinner was served prior to the formal workshop presentation. Pizza, oatmeal 

cookies, chips, soda, and candy were provided for all participants and staff. Funding to 

cover the cost of food was provided by this project director. 

After all participants were done with dinner, an ice-breaker activity was 

introduced to the participants. The first ice breaker consisted of participants pairing up 

with someone else in the room who they did not live with. Rainbow Valley Foster 

Care Agency currently has two group homes and six residents in each. Therefore, not 

all youth knew each other prior to the workshop. Some participants were initially 

reluctant to participate because they did not feel comfortable associating themselves 
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with other residents they did not live with. This project director let them know that the 

ice breaker would consist of the partners working together to carry a potato without 

using their hands and transporting the potato to a finish line. They were also advised 

that whichever team won would receive a prize (a gift card). The participants then 

became excited and their reluctance to participate changed after knowing that the ice 

breaker was a fun activity that included a prize.   

This ice breaker activity was intended to allow participants to start to feel 

comfortable in the room prior to the introduction of the actual workshop material, and 

was intended to sensitize youth to some of the topics to be covered. It was also 

designed to be age appropriate and create interest and engagement. Once they were 

aware of the planned activity, the participants had no issues pairing themselves and 

actively participated and enjoyed the ice breaker activity. One participant had to pair 

up with a staff member for the activity due to the odd number of participants. The staff 

member joined easily in the activity and this presented no problems.  

This project director observed that there were participant pairs who had 

difficulty with speaking to each other in the process of this activity, however all pairs 

managed to come up with a plan for how to transport the object without touching it. 

Some pairs had excellent communication and managed to transport the object without 

any issue. After the ice breaker activity was completed, we all returned to our seats 

and talked about how communication contributed to coming up with a plan. 

Participants shared that they knew they needed to communicate but did not associate 

themselves with their partner, so they didn’t feel comfortable speaking to each other. 
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The ice breaker showed the importance of working with a partner and how having 

effective communication with each other was helpful.  

After completion of this activity, the project director then moved forward to 

introduce the main topic of discussion, Healthy Relationships. The workshop 

presentation was framed around a Healthy Relationships PowerPoint created for this 

event (see Appendix B) which was projected on to a television screen and made large 

enough for all participants to see. In the beginning of the presentation the participants 

were asked, “What do you think is a healthy relationship?” and “What does an 

unhealthy relationship look like?” and finally, “Do healthy relationships exist only 

with partners or with families and friends?” Participants independently raised their 

hands and contributed to the discussion about the questions being asked. This project 

director then moved on with the fourth slide and spoke about relationship boundaries. 

The main point about boundaries was for participants to know the difference between 

having a disconnected relationship, a relationship where partners are completely 

immersed in each other’s lives, and a relationship where each person maintains 

independence but they are still connected. After each slide this project director allowed 

time for questions or comments. The fifth slide contributed to an individual having 

self-awareness. The topic of self-awareness is important to contributing to a healthy 

relationship because it helps identify behavior patterns that either enhance or obstruct 

the interaction individuals have with others. The sixth slide contributed to the 

beginning stages of building a relationship. Educating participants on how to build a 

relationship is important. This project director educated them about relationships being 
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built on a foundation of appreciation and respect, establishing patterns of respect and 

trust, and creating healthy boundaries.  

The seventh slide addressed communication in a relationship. The project 

director was able to educate the participants on developing communication skills and 

letting them know that the biggest danger in communicating is assuming that the other 

person understands their message. In addition, speaking out is important in 

communication; they cannot expect their partner or friend to read their mind. The 

eighth slide showed tools for a healthy relationship. During this slide participants 

learned to give and take feedback, give each other time to cool off after an argument, 

establish an atmosphere of emotional support, agree to disagree and move forward, 

discuss issues one at a time, really listen, and show interest in their partner’s feelings. 

The ninth slide involved an animated cartoon YouTube video and introduced 

participants to the six C’s of a relationship: communication, compromise, 

commitment, compatibility, conduct and consideration. With the tenth slide, this 

project director was able to ask participants their thoughts about what they believed 

contributes to a healthy relationship. Participants then shouted out their responses. 

After hearing their thoughts, the slide was presented with a list of signs of healthy 

relationship. These included: speak your mind, have your own space, make decisions 

jointly, find joy, treat others with respect, trust each other, let things go, and your 

relationship being your safe space.  

The eleventh slide consisted of watching a 4.30-minute video on what a toxic 

relationship is, what it looks like, and how to tell when you are in a toxic relationship. 
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After the video, benefits of having a healthy relationship were presented. These 

benefits included: longer lifespan, stronger immune system, 35% less illnesses, fewer 

emotional or mental health issues, and better academic performance. The twelfth slide 

discussed problematic elements of a toxic relationship and the potential for physical 

aggression among both parties in the relationship. Participants were educated on the 

signs of verbal abuse, mental abuse, sexual abuse, emotional abuse, economic abuse, 

isolation abuse, and physical abuse and were informed that these types of abuse can 

exist in a toxic relationship.  

After all twelve educational slides were presented, this project director showed 

a thirteenth slide that depicted “Survey Time.” All participants were given a sheet of 

paper with questions and asked to not put their name on it. This project director let 

them know that they could write any feedback or comments about the workshop if 

they wished, but that completion of the survey (evaluation) was not mandatory. During 

the survey, the project director showed the last slide and let participants know that 

information delivered was a contribution of Haven Women’s Center. 

After the presentation and evaluations were completed, the participants still 

wanted to stay and have more engaging activities with each other. This project director 

asked the staff it they would allow more time for us to do a second closing ice breaker 

activity. The staff were considerate of the participants’ wishes and decided to allow an 

additional 30 minutes after the presentation was done. The second activity (originally 

designed as an ice-breaker activity, but utilized as a closing activity) consisted of 

focusing on body language. The project director placed several sticky notes with 
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different feelings that might be displayed using body language listed on them in an 

envelope. The project director described this activity as “Charades.” The body 

language feelings consisted of things that might be communicated in a relationship 

with a partner or a friend. Examples included: happy, frustrated, angry, depressed, sad, 

annoyed, excited, nervous, impatient, boredom, confidence, calm, caring, not listening, 

aggressive behavior, and upset. Each participant was given a choice to either stay with 

the same partner as the first game or switch partners. All participants agreed to remain 

with the same partner. This was quite interesting considering some had initially 

refused to work with each other in the first ice-breaker. For this activity one partner 

was instructed to act out an emotion without using words or sounds; the goal was to 

have one partner figure out what their partner was feeling or acting out. Each partner 

was allowed one minute to complete as many body languages as they could; the team 

with the most correct guesses ended up receiving a gift card as a prize. 

Evaluation 

As previously stated, when the workshop was completed the youth were given 

an anonymous survey (see Appendix C) to complete and rate the workshop and their 

experience. The survey included rating the presenter on a rating scale of: poor, fair, 

good, very good, and excellent. The questions also included rating the materials, 

asking if they were clear and structured, and rated the presenter on whether she was 

organized, informative, gave examples, knew the topic, and answered participants’ 

questions. Questions were also asked regarding whether participants learned things 

that were useful techniques that they could apply in their lives. The final question on 
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the survey asked if participants would recommend the workshop to others of their age 

group. After gathering the surveys, a total of six youths answered all questions with an 

“excellent,” a total of four youths answered all questions with a “very good,” and one 

youth answered four of the six questions with an “excellent” and two questions with a 

“very good.” All eleven youth indicated that they would recommend this presentation 

to others of their age group. 

In addition, the last portion of the survey included space for thoughts about 

how participants felt about the presentation. Participant comments included the 

following:  

“It made me revaluate my relationships.”  

“I felt really good about it and feel like I can use it with certain people.”  

“Great, I learned a lot.”  

“Presentation was excellent. Very well presented and well done. Activities were 

good.” 

“The presentation was very excellent because it shows me what type of relationship w/ 

my boyfriend…. Our relationship is good.”  

“I need to fix my unhealthy relationships.”  

“I love how it made me more aware. But maybe it could be a little longer.” 

“I thought on how my pal … and I have been, and it turned out to be TOXIC. But me 

& my boyfriend are in healthy stat[e] relationship.”  

Out of the eleven participants, eight wrote a comment at the end of the survey.  
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Lessons Learned  

Overall, this workshop was a positive experience for these eleven female foster 

teens in Rainbow Valley Foster Care Agency. It is important to be aware of what 

population is being educated because modifying the presentation to the particular 

audience is critical. In some instances teen girls are often reluctant to listen to 

authority and often don’t trust strangers. However, because I was involved in their care 

as a group home staff person they were more open to listening. Participants in this 

workshop asked questions and actively participated. Some participants in this 

workshop were initially reluctant to participate in activities with those who they did 

not know or with whom they did not get along. By the conclusion of the workshop, 

however, all participants were okay building a relationship with those who surrounded 

them during the event.  

After reviewing the participants’ comments, it is noticeable that they learned 

something about themselves and about those with whom they share a relationship. It is 

important to acknowledge that youth participants reflected on their own personal 

relationships that they had at the end of the workshop and, in one instance, a 

participant decided to reevaluate a relationship in which she was currently involved.  

Recommendations 

A recommendation for anyone who is planning to present this type of 

workshop to foster youth in a group home setting would be to schedule it when the 

youth are on a break from school - for example winter or spring break. Some teens 
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might be reluctant to participate or stay longer on a school night. This workshop was 

not held during the school session.  

In addition, it seemed that participants in this workshop were eager to work 

amongst each other, so integrating more activities, like role playing to demonstrate 

appropriate boundaries and how to say “no” and mean it, to help them build 

relationships among themselves would be beneficial. In addition, allowing more time 

for the workshop to take place when incorporating more activities is recommended. It 

is critically important that group home youth are given opportunities to develop 

healthy relationship skills which they can apply in their current and future lives. 

Events such as this can contribute to helping these young people develop in healthy 

ways, which can contribute to a more successful future.  
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APPENDIX A 

HEALTHY RELATIONSHIP POWERPOINT BY YAHAIRA OJEDA 
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APPENDIX B 

HEALTHY RELATIONSHIP POWERPOINT 
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APPENDIX C 

SURVEY 

Healthy Relationship Workshop Survey 

 Poor Fair  Good Very 

Good 

Excellent 

The presenter deliver the material in a clear and 

structure manner 

     

The presenter was knowledgeable about the topic 

and any related issues 

     

The presenter answered questions effectively      

The presenter was well organized and prepared.      

The presentation was informative      

The presentation contained practical examples and 

useful techniques that I can apply in life 

     

 Yes No     

Would you recommend this presentation to other 

my age? Yes or No  

     

Please let me know how this presentation made you feel and your thoughts about it.  

 


